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1. Aim s
Our SEND policy and inf ormation report aims to:


Set out how our school w ill support and make provision f or pupils w ith special educational needs and
disabilities (SEND)



Explain the roles and responsibilit ies of everyone involved in providing f or pupils w ith SEND

A t Stoke by Nayland C of E Primary School w e aim to provide a broad and balanced curriculum f or all
children. The National Curriculum is our starting point f or planning that meets the specif ic needs of
individuals and groups of children. When planning, teachers set suitable learning challenges and respond to
the diverse learning needs of children. Some children have particular learning needs and disabilities. This
policy sets out how children w ho come into this category may be assessed and provided w ith teaching and
learning that meets their needs, as inclusively as possible. We believe that having special needs and
disabilities does not have to be a barrier to learning.
Children may have special educational needs and disabilit ies either throughout, or at any time during their
school career. This policy ensures that curriculum planning and assessment f or children w ith special
educational needs and disabilities takes account of the type and extent of the dif f iculty experienced by the
child.
We aim to:









Promote an inclusive ethos throughout the school
Create an environment that meets the special educational needs of all children.
Through caref ul assessment and planning, provide learning opportunities that are closely matched to
their needs
Work w ith other statutory and voluntary bodies to provide support w here needed
A pply the key purposes of other relevant policies to all planning, teaching and assessments
Encourage children w ith SEND to participate f ully in their school and community and to take part in
decisions about their education
To w ork w ith parents/carers to help maximise support to the benef it of the children
Support children w ith medical/physical needs to the best of our ability

2. Legislation and guidance
This policy and inf ormation report is based on the statutory Special Educational Needs and Disability (SEND)
Code of Practice January 2015 and the f ollow ing legislation:


Part 3 of the Children and Families A ct 2014, w hich sets out schools’ responsibilit ies f or pupils w ith SEN
and disabilities



The Special Educational Needs and Disability Regulations 2014, w hich set out schools’ responsibilities
f or education, health and care (EHC) plans, SEN co-ordinators (SENCOs) and the SEN inf ormation
report

This policy also complies w ith our f unding agreement and articles of association.

May 2018

3. Definitions
A pupil has SEND if they have a learning dif f iculty or disability w hich calls f or special educational provision to
be made f or them.
They have a learning dif f iculty or disability if they have:


Signif icantly greater dif f iculty in learning than the majority of others of the same age, or



A disability w hich prevents or hinders them f rom making use of f acilities of a kind generally provided f or
others of the same age in mainstream schools

Special educational provision is educational or training provision that is additional to, or dif f erent f rom, that
made generally f or other children or young people of the same age by mainstream schools.
Many children w ho have SEND may have a disability under the Equality A ct 2010, def ined as ‘…a physical
or mental impairment w hich has a long-term and substantial adverse ef f ect on their ability to carry out normal
day-to-day activities’. ‘Long-term’ is def ined as ‘a year or more’ and ‘substantial’ is def ined as ‘more than
minor or trivial’. The def inition includes sensory impairments such as those af f ecting sight or hearing and
long-term health conditions such as asthma, diabetes, epilepsy and cancer. Where a disabled child requires
special educational provision they w ill also be covered by the SEND def inition.

4. Roles and responsibilities
4.1 The SENDCO
The SENDCO is Mrs. McGrath-Wells, email: kelly.mcgrath-w ells@sbn.suf f olk.sch.uk
They w ill:


Work w ith the Headteacher and SEND Governor to determine the strategic development of the SEND
policy and provision in the school to ensure that all pupils get a high quality response to meeting their
needs 



Have day-to-day responsibility f or the operation of this SEND policy and the co-ordination of specif ic
provision made to support individual pupils w ith SEND, including those w ho have EHC plans



Provide prof essional guidance to colleagues and w ork w ith staf f, parents, and other agencies to ensure
that pupils w ith SEND receive appropriate support and high quality teaching



Organising training f or staf f so they are conf ident to meet the needs of your child and others in the
school



A dvise on the graduated approach to providing SEND support



A dvise on the deployment of the school’s delegated budget and other resources to meet pupils’ needs
ef f ectively



Be the point of contact f or external agencies, especially the Local A uthority and its support services



Liaise w ith potential next providers of education to ensure pupils and their parents are inf ormed about
options and a smooth transition is planned



Work w ith the Headteacher and Local Governing Body to ensure that the school meets its
responsibilities under the Equality A ct 2010 w ith regard to reasonable adjustments and access
arrangements



Ensure the school keeps the records of all pupils w ith SEND up to date



Ensuring that parents are kept w ell inf ormed about the support their child is getting

4.2 The SEND Governor
The SEND Governor w ill:



Make sure that the necessary support is provided f or any child w ho attends the school w ith SEND,
through regular contact w ith school staf f



Ensure that children w ith SEND w ill be admitted to the school in line w ith the school’s A dmissions Policy



Help to raise aw areness of SEND issues at Local Governing Body meetings
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Monitor the quality and ef f ectiveness of SEND provision, monitoring and evaluation w ithin the school,
including how f unding, equipment, staf f ing and other resources are deployed and update the Local
Governing Body on this



Work w ith the Headteacher and SENCO to determine the strategic development of the SEND policy and
provision in the school



Ensure that SEND provision is included in the School Development Plan as required

4.3 The Headteacher
The Headteacher w ill:


Work w ith the SENCO and SEND Governor to determine the strategic development of the SEND policy
and provision in the school



Have overall responsibility f or the provision and progress of learners w ith SEND

4.4 Class teachers
Each class teacher is responsible f or:


The progress and development of every pupil in their class



Working closely w ith any Teaching A ssistants or specialist staf f to plan and assess the impact of support
and interventions and how they can be linked to classroom teaching – w ith support f rom the SENCO as
requested



Working w ith the SENDCO to review each pupil’s progress and development and decide on any
changes to provision



Ensuring they f ollow this SEND policy



Ensuring all pupils have access to good or outstanding teaching 



Ensuring that the curriculum meets your child’s individual needs 



Checking on the progress of your child 



Letting the SENDCO know as necessary about the targeted support they are implement ing 



Communicat ing specif ic targets and sharing and review ing these w ith parents 



Be involved in the strategic development of the SEND Policy and provision to raise the achievement of
pupils w ith SEND



Have responsibility f or day-to-day operation of the school’s SEND policy and f or coordinating provision
f or pupils w ith SEND, particularly through School A ction and School A ction Plus, w orking closely w ith
staf f , parents/carers and other agencies



Seeking to develop ef f ective w ays of overcoming barriers to learning



Supporting and advising colleagues, including provision of school-based and external training and
prof essional development



Contribute to the records of all children w ith special educational needs in their class. The SENCO is
responsible f or management of the records.



Manage and maintain resources and a range of teaching materials to enable appropriate provision to be
made f or pupils in their class

5. SEND information report
5.1 The kinds of SEND that are provided for
Our school currently provides additional and/or dif f erent provision f or a range of needs, including:


Social, emotional and Mental Health, f or example, attention def icit hyperactivity disorder (A DHD),



Cognitive and learning, f or example dyslexia, dyspraxia



Communicat ion and interaction, f or example, autistic spectrum disorder, speech and language dif f iculties



Sensory and Physical needs, f or example, visual impairments, hearing impairments, processing
dif f iculties

We w ill endeavour to provide f or your child’s learning and medical needs.
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5.2 Identifying pupils with SEND and assessing their needs
Identif ication w ould, in most cases be initiated by the class teacher. We w ill assess each pupil’s current
skills and levels of attainment on entry, using PIRA , PUMA and the Salf ord Reading scale. EY FS pupils have
a baseline assessment. Early identif ication of an individual’s needs is considered important and f ormal
procedures w ill be put in place if appropriate
Class teachers w ill make regular assessments of progress f or all pupils and identif y those w hose progress:


Is signif icantly slow er than that of their peers starting f rom the same baseline



Fails to match or better the child’s previous rate of progress



Fails to close the attainment gap betw een the child and their peers



Widens the attainment gap

Kommentar [A1]: I thi nk we are
now doi ng PIRA and PUMA on
entry and a sal ford reading test for
everyone wi thin the first 3 days
However, I don’t think we have
anythi ng in place for EYFS … do
we need something?

This may include progress in areas other than attainment, f or example, social needs.
Slow progress and low attainment w ill not automatically mean a pupil is recorded as having SEN.

Kommentar [A2]: I thi nk this i s
accurate but is very bl ack and
whi te – this will work once tatget
tracker i s more accurate and has
been used for l onger ..

In addition to gaining inf ormation through the child’s class teacher’s observations, w e talk to parents and
f eeder settings. We use a variety of standardised assessments and standardised and diagnostic tests and
compare assessment/test data to clarif y the nature of the dif f iculty and provide us w ith a quantif iable
measure of the pupil’s level of achievement as the child progresses through school, review ed at pupil
progress meetings.
In the f irst instance, w e analyse the inf ormation provided by the class teacher’s ow n ongoing assessments.
We w ould also include data gathered as a result of standard tests such as the End-of -KS1 SA Ts tests and
other Optional SA Ts data.
Many pupils have changing needs throughout their school career that requires us to respond w ith changes to
the level of support required. In some instances w e receive inf ormation f rom other agencies, such as Suf f olk
Community Healthcare, w hich alert us to a health related issue that has an impact upon the pupil’s learning.
Once a pupil has been identif ied as having a signif icant dif f iculty in learning or as having a disability that
hinders their access to the educational f acilities, w e may use any of a variety of strategies to assess the
nature of the dif f iculty, including the tests noted above, analysis of a pupil’s w ork - in order to view the pupil’s
dif f iculties in the context of the w ider curriculum it can be extremely valuable to analyse independent pieces
of w ork. We also consider inf ormation f rom other agencies.
In order to support the pupils as ef f ectively as possible w e may draw on the expertise of the Local A uthority’s
(LA ) specialists under their Local Of f er, the Special Needs Of f icer, w ho is part of the SEN assessment team,
telephone: 01473 260670, email SENTeamSouth@suf f olk.gcsx.gov.uk. A n Education Health and Care
(EHC) A ssessment may be completed w hich may lead to an EHC Plan being put in place. The LA also of f ers
the County Inclusion Support Service f or pupils w ith a diagnosis of autism, traits of autism (but no diagnosis),
social, emotional and mental health dif f iculties. The inf ormation received w ould be used in conjunction w ith
inf ormation f rom parents and the view s of the pupil.
When deciding w hether special educational provision is required, w e w ill start w ith the desired outcomes,
including the expected progress and attainment, and the view s and the w ishes of the pupil and their parents.
We w ill use this to determine the support that is needed and w hether w e can provide it by adapting our core
of f er, or w hether something dif f erent or additional is needed.

5.3 Consulting and involving pupils and parents
We believe that parents possess unique inf ormation w ith regards to their child and theref ore have a critical
role to play in their child’s education. In order to ensure that the support w e provide is ef f ective it is essential
to w ork in partnership w ith parents. It is also vital that they f ully understand the nature of their child’s
dif f iculties and how they are able to support the school in addressing these needs. We endeavour to
maintain open channels of communication and w ill respond to parents’ enquiries as quickly as possible. We
aim to be honest and supportive at all times and w here relevant w e w ill make parents aw are of other
services that may be of support. Communicat ion methods include the f ollow ing:
 Inf ormal conversations betw een parents and class teachers
 Invitations to attend regular meetings w ith outside agencies
 Parental involvement in developing individualised support programmes and Education Health Care plans
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Kommentar [A3]: I thi nk this has
to stay and i s accurate we do make
huge adj ustments and listen to
parental wishes

 Regular f eedback on progress in an agreed manner
 Reports and parental consultation meetings
 Inductions and curriculum evenings
 Termly class new sletters
 Inf ormation on the school w ebsite
 Parent/community involvement in events
 Range of rew ard systems
We w ill have an early discussion w ith the pupil and their parents w hen identif ying w hether they need special
educational provision. These conversations w ill make sure that:


Everyone develops a good understanding of the pupil’s areas of strength and dif f iculty



We take into account the parents’ concerns



Everyone understands the agreed outcomes sought f or the child



Everyone is clear on w hat the next steps are

Notes of these early discussions may be added to the pupil’s record and given to their parents.

Kommentar [A4]: MAY BE
ADDED – we definitely don’t do
thi s as a rul e i t might be helpful
though especi ally when we don’t
have a l ot of other evidence ..

We w ill notif y parents w hen it is decided that a pupil w ill receive SEND support.

5.4 Assessing and reviewing pupils' progress towards outcomes
In line w ith both Government and LA guidance, the school adopts a graduated response to meeting special
educational needs, requiring the initial use of classroom and school resources bef ore utilising specialist
expertise, provided by external agencies. When a pupil is initially identif ied as possibly experiencing a
dif f iculty in making the required progress they w ill be placed on ‘School A ction’. This stage is purely f or the
benef it of school staf f . Teachers may conclude that the strategies they are currently using are not resulting in
the pupil learning as ef f ectively as possible. In these circumstances they w ill consult the Special Educational
Needs Co-ordinator (SENCO), to consider w hat else might be done. The starting point w ill be a review of
the strategies currently being used and the w ay in w hich these might be developed. Evaluation of the
strategies in place may lead to the conclusion that the pupil requires help over and above that w hich is
normally available w ithin the particular class or subject. Consideration should then be given to helping the
pupil through ‘School A ction plus.’
School Action – additional dif f erentiation w ithin the class situation (addressed w here possible by ‘in class’
teacher provision and TA support. TA ’s may be directed by the teacher to w ithdraw a small group to f ollow a
programme of w ork).
School Action Plus - short sessions in a small group situation or individual support. It is also possible that
w e w ould have consulted outside agencies, such as speech and language therapists, educational
psychologists or the LA to assist us f urther.
EHIC Plan – this can only be achieved through outside assessment in addition to school inf ormation.
Support w ould be allocated according to the provision outlined in any individual child’s EHC Plan. The Plan
can be f or academic, emotional or physical reasons.
Additional Support Plans
Children w ho are on School A ction or School A ction Plus w ill have an A dditional Support Plan. This plan w ill
be devised by class teachers in conjunction w ith SENCo. It w ill identif y specif ic areas of dif f iculties and
targets w ill be set, to w ork tow ards. The A SP is discussed w ith the parent/carer and w e hope they w ill help to
support their child too. IPP’s are review ed termly at the half term point.
We may also ask the children how they f eel about their learning and w hat they f ind dif f icult, especially as
they move into KS2. A ‘child f riendly’ A SP is then developed so that the child know s w hat he/she is w orking
tow ards.

Kommentar [A5]: We don’t do thi s
wi th all pupils

We w ill f ollow the f our-part cycle of as s ess, plan, do, review.
The class or subject teacher w ill w ork w ith the SENCO to carry out a clear analysis of the pupil’s needs. This
w ill draw on:


The teacher’s assessment and experience of the pupil
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Their previous progress and attainment and behaviour



Other teachers’ assessments, w here relevant



The individual’s development in comparison to their peers and national data



The view s and experience of parents



The pupil’s ow n view s



A dvice f rom external support services, if relevant

The assessment w ill be review ed regularly.
A ll teachers and support staf f who w ork w ith the pupil w ill be made aw are of their needs, the outcomes
sought, the support provided, and any teaching strategies or approaches that are required. We w ill regularly
review the ef f ectiveness of the support and interventions and their impact on the pupil’s progress.

Kommentar [A6]: Yes we fol low
thi s not quite as ri gorously as I
owl d like but it happens

5.5 Supporting pupils moving between phases and preparing for adulthood
EY FS children may be gradually introduced to the school through possible home visits to meet the teacher,
come and join sessions, and transition meetings w ith parents. Transition activities may be provided f or
parents to share w ith their child over the holidays leading up to the start of their f irst term. On leaving our
school children visit their next setting on transition days and have meetings and additional visits depending
on their particular needs. Support f rom outside agencies f or transition is sought as necessary. With our
mixed age classes transition betw een Key stages varies but all staf f work together to ensure consistency of
approach alongside joint activities and events leading to transition. Each class has a transition day in July.

Kommentar [A7]: I don’t thi nk this
happens as a rul e …

We w ill share inf ormation w ith the school, college, or other setting the pupil is moving to.

5.6 Our approach to teaching pupils with SEND
 Children are involved in developing and review ing their learning plans, EHC plans (as appropriate).
 V isual timetables are displayed in every classroom w hen appropriate
 Sharing of learning objectives and success criteria. V erbal f eedback given and opportunities f or children to
self review their w ork and their progress.
Teachers are responsible and accountable f or the progress and development of all the pupils in their class.
High quality teaching is our f irst step in responding to pupils w ho have SEN. This w ill be dif f erentiated f or
individual pupils and Quality First Teaching (QFT) is an expectation in our school

5.7 Adaptations to the curriculum and learning environment
We w ill make reasonable adjustments to support pupils w ith SEND to be able to access the w hole curriculum
and ensure their emotional w ell-being. This may include the f ollow ing:


Individual Provision plans/ personalised learning plans are developed w ith pupils, parents and outside
agencies as appropriate



Other prof essionals are consulted as soon as a dif f iculty has been identif ied and investigated w ithin the
school



A dvice f rom other prof essionals and reports f ollow ed in school



SENDCO makes sure that staf f are aw are of the needs of SEND pupils so that planning can ref lect this



Lessons and resources are adapted to suit pupils emotional and learning needs



Subject leaders support staf f to ensure they have appropriate materials and resources to teach SEND
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Kommentar [A8]: T hi s was agreed
but I don’t think they are being
used i n oak and si l ver birch at
present not sure about the other
rooms but I think they should be
qui ckl y reinstated so happy to
l eave i t

pupils


PSHE curriculum covers aspects relating to: emotional w ell being, online saf ety, self image, personal and
collective achievements, British

Standards, Christian V alues, f eelings and anti-bullying



Rew arding a range of achievements and improvements in class and assemblies



Daily collective w orship to develop our Christian V alues



Displaying and celebrating children’s w ork

The school site is particularly suitable f or persons using w heelchairs as virtually all ground level f acilities are
accessible. We have toilet f acilities that are f ully accessible to w heelchair users. A ramp leads to the
‘Rainbow Room’.
We make provision to accommodate medical conditions w here this is possible, such as diabetes.
Our A ccessibilty Plan ensures that the needs of SEND pupils in the learning environment are met as
required.
We make the f ollow ing adaptations to ensure all pupils’ needs are met:


Dif f erentiating our curriculum to ensure all pupils are able to access it, f or example, by grouping, 1:1
w ork, teaching style, content of the lesson, etc.



A dapting our resources and staf f ing



Using recommended aids, such as laptops, coloured overlays, visual timetables, larger f ont, etc.



Dif f erentiating our teaching, f or example, giving longer processing times, pre-teaching of key vocabulary,
reading instructions aloud, etc.

5.8 Additional support for learning
The school receives money through the basic budget f or staf fing, resources and expenses associated w ith
teaching and curriculum provision f or all pupils. In addition to this the school receives a w hole school
designated budget f or SEN that is calculated through an A udit approach.
A lthough dependent on an adequate level of f unding, the school endeavours to make the f ollow ing
commitment w ith regards to the provision of additional support:
Lite racy/Numeracy Support






School Monitoring – Monitoring by the class teacher. Work w ithin the classroom that is appropriately
dif f erentiated f or the needs of individuals.
Work in a small group w ith a Teaching A ssistant w ithin the class that f ocuses on specif ic objectives that
a group needs help w ith in relation to class w ork.
Work in a small group w ith a Teaching A ssistant outside of the class base, that f ocuses on specif ic
objectives that a group needs help w ith
1:1 help w ith a Teaching A ssistant w ith personalised objectives
Small group tuition w ith a teacher

It shoul d be noted that all the above methods of working are someti mes empl oyed wi th children that
do not have speci a l needs, but may need extra support to achieve thei r potential.
The length of time extra support is provided f or varies f rom child to child. Some children may need support to
get over a particular aspect, w hilst others need longer-term support. Our general cycle f or support is as
f ollow s:





Identif y children w ho need extra support
Form small groups according to areas w here help is needed and the level that the child is w orking at
A llocate time slots during the w eek w hen support w ill happen. This is usually around 3 times per w eek
f or approximately 5 w eeks. These children then apply w hat they have learned w hen back in the
classroom
The supported groups change af ter the 5 w eek slot, but are resumed on a rota basis.

A ll groups are assessed against their personal targets and new targets set if appropriate.
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In addition to the above, some children may have individual support that is ongoing f or specif ic aspects of
their development.

We have Teaching A ssistants w ho are trained to deliver interventions such as Catch Up Numeracy,
Precision Reading and Spelling, PECS as w ell has having general training to support SEND
We may w ork w ith the f ollow ing agencies to provide f urther support f or pupils w ith SEND:


CISS



A corn Tree Psychology



GP



School Nurse



SENDA T Outreach



Others as appropriate

5.9 Expertise and training of staff.


A ll teachers have qualif ied t eacher status and training is updated both in-house and by the use of outside
courses

 SENCO is experienced and part of the Senior Leadership Team
 Saf eguarding training is provided to all staf f
 First A id Training (including Pediatrics)
 Catch-Up Numeracy trained staf f
 School nurse training on medical needs
 CPD f or staf f on SEND

5.10 Securing equipment and facilities
In the majority of cases the school receives f unding to a limit to support the needs of pupils w ith SEND. The
Headteacher and SENCO meet on a regular basis to discuss individual and group needs and, subject to
suf f icient f inancial resources w ill make provision f or these.

5.11 Evaluating the effectiveness of SEND provision
We evaluate the ef f ectiveness of provision f or pupils w ith SEND by:
 Provision mapping to measure progress
 Pre and post intervention data
 Tracking data (analysis)
 A nnual review of SEND Policy and SEND Inf ormation Report
 Pupil progress meetings
 Review ing pupils’ individual progress tow ards their goals each term
 Using pupil questionnaires


Monitoring by the SENCO

 Holding annual review s f or pupils w ith EHIC plans

5.12 Enabling pupils with SEND to engage in activities available to those in the school who
do not have SEND
Existing provision is adapted if reasonable to do so to suit the individual child so that their needs
are met and they are able to:
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 A ttend educational visits
 A ttend school clubs and activities
 A ttend residential visits
 It is our determined aim that no pupil is ever excluded f rom taking part in these activities because of their
SEND or disability.

5.13 Support for improving emotional and social development
Sometimes individuals need support w ith physical, behavioural or emotional development. There may be
occasions w hen individual or group w ork supports occupational therapy needs, or a f orm of nurture group
may be set up to help those experiencing emotional dif f iculties. Pastoral support is available as required.
From a saf eguarding prospective, it is possible that w hilst w orking in small groups or 1-1 w ith an adult a child
may f eel able to make a disclosure. This w ould be treated in accordance w ith the school Saf eguarding and
Child Protection Policy and appropriate action taken. A ll staf f that w ill be in contact w ith children in SEND
w ithdraw al groups w ill have appropriate saf eguarding training. Other adults w ill at least have had appropriate
induction training
We have a zero tolerance approach to bullying.

5.14 Working with other agencies
Our school w orks w ith outside agencies to support pupils as required. This support comes in many f orms
including directly w orking on a 1;1 basis w ith the child, observations f ollow ed by detailed support of our
teachers and TA s f or them to develop their skills.

5.15 Complaints about SEND provision
A t our school w e aim to w ork closely w ith the LA and parents to reduce the possibility of disagreements and
complaints by:





Maintaining good and mutually supportive communication betw een parents and the school
Encouraging dialogue and ensuring that w e respond positively to parents’ anxieties and needs in the
most appropriate w ay
A ctively seeking and valuing the view s of parents
Identif ying possible areas f or conf lict early in the SEN process and discussing these areas w ith parents

Complaints about the SEN provision in our school should be made to the class teacher, SENCO or
Headteacher in the f irst instance. They then may be ref erred to the school’s Complaints Procedure (copy on
school w ebsite).

5.16 Contact details of support services for parents of pupils with SEND
The LA SEN A ssessment Team can be contacted on 01473 260670, email:
SENTeamSouth@suf f olk.gcsx.gov.uk

5.17 Contact details for raising concerns
SENCO – Mrs. K. McGrath-Wells, email: kelly.mcgrath-w ells@sbn.suf f olk.sch.uk
Headteacher – Mrs. J Le Grice, telephone: 01206 262418, email: admin@sbn.suf f olk.sch.uk

5.18 The Local Authority Local Offer
The school is currently w orking on a document to outline our contribution to the LA Local Of f er, covering
areas including Raising A ttainment, Support, Inf ormation Sharing and Families.
Our local authority’s local of f er is published here:
https://inf olink.suf f olk.gov.uk/kb5/suf f olk/inf olink/localof f er.page?localof f erchannelnew =0

6. Monitoring arrangements
This policy and inf ormation report w ill be review ed by the SENDCO e ve ry ye ar. It w ill also be updated if any
changes to the inf ormation are made during the year.
This Policy w ill be approved by the Local Governing Body.
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7. Links with other policies and documents
This policy links to our policies on:
 A ccessibility Plan
 Behaviour
 Equality
 Supporting pupils w ith medical conditions
 Saf eguarding and Child Protection


Teaching and Learning
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